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Abstract 
This study is conducted to investigate the historical evolution of music education applied in Primary, Secondary, High School 
and Higher Education levels in Turkish Republic of Northern Cyprus by considering particular dimensions, and in the light of 
these, to make a contribution to the development of music education with some suggestions. The model chosen for the study is 
based on status inventory. The data are gathered by means of interview, questionnaire and literature review. 
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Music Education in the Turkish Republic of Northern Cyprus 
In many of the modern countries of our day, “education” is associated with schools in the first place and 
“schools” are mostly associated with educational and instructional processes. Thus, it is clear that the education in 
our day is given in governmental or private institutions called “schools”. In every society, there are institutions, 
organizations and experts that are responsible for preschool education, undergraduate education, graduate education 
and formal and informal in-service training, vocational training and technical training (Güvenç, 1994). 
Structuring, organizing and institutionalizing education can be possible only through the abovementioned 
institutions and people governing education. It is natural that the general quality of the institutionalization and 
organization in a country contributes to the achievement of an organized and quality education (Sungurtekin, 2003). 
The institutional foundations of the music education in Turkey today were laid in the late Ottoman Empire period 
with the establishment of the school called “Mızıka-i Hümayun (Imperial Orchestra)”, which embraced both eastern 
and western music (1826–1831). “Darülelhan (House of Music)” was founded in 1917 as the first official music 
school open to public. Reopened in 1923, “Darülelhan” was converted into a conservatoire in 1926 (Uçan, 2000). 
Considering this process of 161 years during which the music education in Turkey has been institutionalized, it can 
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be mentioned that the situation in the Turkish Republic of Northern Cyprus has been similar to the one in Turkey. In 
order to understand better about the education given in T.R.N.C. today, it is thought that it would be useful touching 
briefly on the historical formation of the Turkish and Greek societies in Cyprus.           
When Cyprus, a Mediterranean island in the south of Turkey, was captured in 1571 by the Ottoman Empire, a 
Byzantine minority, the ancestors of the Greek people living in the island today, had been there. The Ottomans 
provided some conveniences to them so that they could practice their religion and receive decent education. After 
settling in Cyprus, the Ottomans founded schools for their own children and enabled the Greeks to freely teach 
theirs in their own schools. The importance they attached to education clearly shows that the Turkish Ottoman State 
had a progressive and liberal attitude respectful of every citizen (Nesim, 1987). The Ottoman domination of 307 
years came to an end when the Great Britain hired the island in 1878. When the British government took control of 
the island, the distribution of the Turkish and Greek schools was as follows: 
a) Turks: 65 primary schools, 1 secondary school and 7 theological schools, 
b) Greeks: 83 primary schools, 5 secondary schools and 1 theological school.       
c) The systemized and organized education in Cyprus began under the rule of the Englishmen. 
The Turkish and Creek Cypriots had the financial and administrative control of their schools. This was not only 
democratic but also necessary for them to be able to preserve their culture and educate their children with their own 
methods. The English rule secured the two different systems and accepted the formation of independent Turkish and 
Greek educational committees enacting the National Education Law in 1895. In this way, the peoples had the right 
to administrate their schools according to their own systems of organization (Nesim, 1987).  
As the information given above suggests, the Turks and Greeks started living as two societies aloof from each 
other and they needed to have their own ways especially in the field of education. Darülelhan (House of Music) was 
established in 1925 in Cyprus (Adanır, 2001). As the first official music school in the history of the Turkish 
Republic of Northern Cyprus, it made important contributions to the musical development of Turkish Cypriots. The 
people founding Darülelhan were Dr. Zekai Bey, Dr. Derviú Kayyımbaúo÷lu and Nazım Ali, who were three 
composers with prominent places in history for contributing a lot to Turkish Cypriots in music education. Having 
broadened their knowledge of music with courses on laws, theories and practices taught by the eminent musicians 
(øsmail Hakkı Bey, Refik Fersan Bey, Rauf Yekta Bey, Zekai Dedezade, Hafız Ahmet Efendi) living in Istanbul 
then, they cooperated with the local musicians in Cyprus and set up a group of Turkish music performers in 
Darülelhan, which is called “the Orchestra” today. 
The Education in the Turkish Schools 
Turkish Cypriots considered the aim of education in a very limited sense and they did not expect any more from 
the schools. The schools aimed to educate people who know about their religion only. Therefore, it was taught 
almost nothing but religious matters at schools. Naturally enough, the syllabuses did not include any courses on 
music. On the other hand, the Greek schools provided a more modern education with wide syllabuses. The 
Englishmen were not influential enough yet to radically affect the Turkish education system. According to the 
Cypriot Education Report prepared in 1913 by the educationalists called J. E. Talbot and F. W. Cape, a limited 
number of courses on reading, writing, arithmetic, geography and grammar began to be given at higher grades even 
though theological education had dominated the Islamic schools up until a few years earlier. The report in question 
also indicates that the syllabuses of the Greek schools covered courses on painting, physical education, music and 
handworks.   
In 1919 before the revolutions of Ataturk, the teachers in Cyprus were being trained in Nicosia or in the schools 
in Turkey called “Mekteb-i ødadi (Preparatory School)” and “Dar-ül Muallim (School of Teachers)”. According to 
the reports on education produced in 1915 and 1916, 76% of the Turkish students were attending school while 88% 
of the Greek students were regularly attending school (Nesim, 1987).   
In 1931, the Greek people rebelled against the Colonial Government in accordance with their policy of Enosis 
(amalgamation, integration). The administrative model imposed by the colonial government after the rebellion 
brought about some radical changes in the educational institutions as well. The Greek schools were called “Greek 
Orthodox Schools” and the Turkish schools were given the name “Moslem Schools”. In the course of time, the 
Greeks began not using the word “Orthodox” and the name of their schools was changed into “Greek Schools”. 
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Starting from 1932-1933 academic year, the syllabuses in the Turkish schools covered a course on music called 
“Gına” in the category of the ones not affecting the passing scores.  
In 1934-1935 academic year, the course on music was offered with the name of “Teganni” in lessons of one hour 
per week. Nonetheless, they were taught in a very simple way. Apart from some school songs in Turkish, the 
students mostly learned English and French songs. From 1938 to 1944, the course on music was taught with the 
name “musiki (music)”. Besides the primary schools, the course was included in the secondary and high school 
syllabuses as well with the same name. From 1938 to 1945, the courses on music in the secondary schools of Turks 
were generally taught by teachers from Turkey.     
Some teachers were content to give theoretical information about music (notes, solmisation, dictation etc.) and 
teach in a monophonic way some school songs and others they wrote themselves. They generally used the musical 
instruments “Panço” and “Armonium” to teach songs. However, the situation was quite different in the Greek 
schools. The majority of the music teachers were Greek and English teachers playing the piano. Moreover, they 
gave extra piano lessons to some skilful students (Feridun, 2000). 
Starting from 1944-1945 academic year, the course on music was covered in the syllabuses followed in all the 
primary and secondary schools in theoretical and practical lessons of two hours per week with its name used today. 
Such prestigious schools as the Teachers’ College, American College and Victoria High School came into 
prominence in those years. They attached great importance to art, music and physical education. They had qualified 
and highly esteemed art teachers. 
The music teacher of the Teachers’ College was Mr. Ioannides. Victoria High School (whose present name is 
July 20th High School) employed Jale Derviú as its music teacher. These schools did choral studies as well as 
theoretical lessons on music. However, music education at such a high level of quality could not be given in the 
other Turkish schools for long years because of many financial problems and unfavourable physical conditions 
(Feridun, 2000). As the information that has been given so far suggests, the two societies living together in Cyprus 
gave high importance to education. Nevertheless, it can be seen that the educational organization in the Turkish 
society was not effective and the goals and objectives were not clear enough. Despite the revisions made in the 
educational programs, the situation did not change much until the 1950s.        
Teacher Training 
Until the Educational Law enacted in 1920, the qualifications required to be a teacher were not clear. The 
teachers in charge were mostly unqualified people who had left madrasas (theological schools). After the adoption 
of the law, the schools were handed over to qualified teachers with diplomas. The unqualified ones were all 
dismissed but taking into consideration the teacher shortage, they were also given the chance to have the “Muvakkat 
Muallimlik (competency in teaching)” certificate passing a particular examination in two years’ time. In 1937, high 
school diplomas were announced to be inadequate for teaching in Cyprus and teachers college training was made 
compulsory (Nesim, 1987). From then on, people with no training in teaching were not charged anymore and 
graduating from the teachers college was obligatory.    
The Devolution of the Educational Services from the English Colonial Government to the Turkish Society
When this happened towards the end of 1959 as an important event in the history of Turkish Cypriots, what was 
the situation in terms of the education system to be devolved? The English government of the time adopted the 
policy of social autonomy in education. They appointed two administrators responsible for the education of Turks 
and Greeks and charged foreigner administrators for other central educational services. The aim of this policy was to 
establish three independent educational administrations in Cyprus: 
a) Greek Cypriot Education Office 
b) Turkish Cypriot Education Office 
c) The Office of Common Education Services  
An education officer of each one of them was planned to give advice to the other offices on primary education, 
secondary education and teacher training. The Chief Education Officers, who had the position of a government 
official, had to follow their advice as dutifully as conditions permitted. Thus, at the end of 1958, an independent 
Turkish Cypriot Education Office was opened under the presidency of a Turkish Cypriot Chief Officer. The Greeks 
established their own education office in May 1959. From then on, Turkish education services were organized with 
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a centralist point of view and the power of pursuing any kind of policies on education and staff was concentrated in 
Turkish Cypriot Education Office (Feridun, 2000).  
The Intercommunal Education  
The schools attended by Turks and Greeks together remained under the control of the Education Office. The 
intercommunal education institutions were two secondary schools controlled by the Colonial Government Education 
Office, the English school, the English school for Girls and four technical schools. They were either American 
Academies connected with the “Reformed Presbyterian Mission” system or schools established by “St. Joseph de 
“l’Apparition’s French Mission” or “Terra Sancta” schools governed by Franciscans.       
The intercommunal schools, which were under the supervision of the last English Chief Education Officer in 
Cyprus, were affected badly by the changing values and the conflicts between the communities. It is worthy of note 
that the number of the Greek students attending those schools decreased dramatically. This was most common in the 
technical schools and the secondary schools controlled by the government education office.   
Another factor causing bad effects was the repressive attitudes of some illegal Greek organizations. In the last 
report the English education office issued in 1959, it was indicated that the education had notably developed and 
would continue that way. When the new republican regime began, it was stated that the organization needed for 
effective educational administration was created and the newly founded Turkish and Greek Education Offices had 
desire and determination to achieve the quality education of the future. The English rule relinquished its control over 
the Turkish Cypriot education system at the end of 1958-1959 academic year (Feridun, 2000). 
In May 1959, the statistical information the report expressed about Turkish Cypriot Education was as follows:  
   
The General Statistics about the Turkish Cypriot Educational Institutions (1959)
Number of Teachers Number of Students Institutions Number of Schools 
 Female Male Total Female Male Total 
Primary Education 209 163 300 463 7402 7953 15355 
Secondary Education 13 102 286 388 1641 2969 4610 
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As the chart above suggests, there were significant differences between the primary and secondary schools in terms 
of the numbers of both the institutions and students. The number of the primary schools in Cyprus was 16 times 
bigger than that of the secondary schools. The numbers about the students were significantly different too. There 
were three times more students in the primary schools than there were in the secondary schools. Another point that 
is worth noting is that the number of the female teachers in the primary and secondary schools was one third of the 
number of the male teachers. Laying the foundations for organized music education in Cyprus went through the 
same processes as establishing the educational institutions did. 
The Development Of Music After Darülelhan 
Darülelhan, which had the same value as a conservatoire giving education on Turkish music, was closed after a 
period of 10 years. Many classical Turkish music and Western music groups were formed to give concerts and take 
part in cultural activities for long years. They fulfilled Darülelhan’s functions and tried to plug the gap. Mustafa 
Kenan’s Orchestra performing classical Turkish songs, Abdülâzim Aziz’s Band, Kâmran Aziz and Friends were the 
most important ones. Especially after the first radio station in Cyprus in 1953 and the groups performing on radio, 
the Turkish and Western music made considerable progress.     
The only group focusing on Western music was “Kâmran Aziz and Friends”. This group making quality music 
was indicative of the progress the Turkish Cypriot community had achieved in Western music. Kâmran Aziz and 
Jale Derviú, who were two important members of the group, played a major role in fostering the Turkish Cypriot 
culture performing their own compositions and the anonymous Cyprus songs at concerts (Adanır, 1997). 
The Formal and Vocational Music Education in T.R.N.C 
There is a parallelism between the formal music education in T.R.N.C and the music education given in Turkey 
in primary and secondary schools. The syllabuses done in Turkey are followed in the same way in T.R.N.C. 
Moreover, it was determined that the course books used in the music lessons in the primary schools of Turkey are 
used in the primary and secondary schools of T.R.N.C too. The current Law on Elementary Education of 8 years in 
Turkey is implemented in the institutions of formal education in T.R.N.C.  
Three institutions of vocational music education contribute to music in T.R.N.C today. They are the School of 
Fine Arts in Nicosia teaching at secondary education level, the Music Department founded in 2000 in the Faculty of 
Science and Letters of Eastern Mediterranean University in Famagusta and the Music Teacher Education Program in 
the Education Faculty of the same university.      
In T.R.N.C, there are also some art institutes contributing to the informal music education with concerts and 
activities aiming to expose people to the artistic side of music. Some of them are “The Philharmonic Orchestra and 
Choir”, “The Turkish Cypriot Society for Philharmonics”, “The Society of Friends of Music” and “The City 
Orchestra of the Municipality of Nicosia”. “The Philharmonic Orchestra and Choir”, which was started in 1960, was 
a group consisting of amateur musicians. Today, it is still active under the name of “State Symphony Orchestra and 
Chorus” and it is comprised of Cypriot musicians who are trained about music in Turkey and other countries (Ratip, 
2002).  
The City Orchestra of the Nicosia Municipality takes part in musical activities periodically around T.R.N.C. The 
Society for Philharmonics and the Society of Friends of Music regularly hold international art festivals every year. 
Some prominent ones are “July 20th Bella Pais Festival”, “Spring Festival” and “Famagusta Municipality Music 
Festival”.    
The Private Music Education in T.R.N.C 
Today, it is a reality that the majority of the Turkish Cypriot people benefit from private lessons. For long years, 
such lessons have mainly been on instrument playing. Especially in the ones on playing the piano, the aim has been 
not only teaching people how to play an instrument but also helping them acquire a repertoire of classical music of 
different periods.     
The private lessons in Cyprus began in 1950 with the protocol on arts and culture signed with the British Council. 
The first agreement was signed with the aim of helping people study for the 8-step exams called “Royal Schools of 
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Music”. It was valid for the Greek community as well. The initiators of this organization, which is still in effect 
now, were the Greek music teacher Mr. Ioannides and the Turkish music teacher, composer and piano pedagogue 
Jale Derviú.     
Today, private lessons are given in Nicosia, Famagusta, Girne, Guzelyurt and Lefke, which are the five biggest 
cities of the Turkish Republic of Northern Cyprus. The lessons are mainly on piano, violin and guitar (Ratip, 2001). 
For the people who aim to professionally continue their music education, the private lessons in T.R.N.C have 
brought some considerable advantages in terms of knowledge of music, instrument playing and repertoires. Thanks 
to these advantages, Turkish Cypriot students have had notable success in the music schools in Turkey and abroad.     
  
The Present Condition Of The Music Education System in T.R.N.C in the Institutions 
The Public Service Commission controlled by the Ministry of Education and Culture is the organ employing 
music teachers in T.R.N.C. The candidates are appointed only after they pass the examination administered by the 
commission. However, as there are more teachers than needed in the country, many music teachers are unemployed. 
Even though the music education program is the same as the one in Turkey, it cannot be implemented properly. The 
equipment used in education is not enough. The schools generally have pianos but most of them are reported to be in 
bad condition and planned to be replaced with new ones. In the primary and secondary schools as the institutions 
giving formal education, polyphonic choirs and contests between orchestras are organized every year. Besides, it is 
thought that performing music as bands is going to be an extra activity in schools. In-service training was given 
2000 but the participation was far less than expected. Some social and economic factors affect the education in 
T.R.N.C. negatively. The recent economic problems are still disrupting the music education given in schools. It is a 
reality that some certain tools and materials are needed to give effective and quality music education in the primary 
schools, secondary schools and Fine Arts High School. In addition, benefiting from a wide musical repertoire is 
important in terms of quality music teaching (Sungurtekin, 2003). Being institutions giving vocational music 
education in T.R.N.C., the Fine Arts Secondary School and the Music Department and Music Teacher Education 
Department of Eastern Mediterranean University should always be in regular communication with each other and 
pioneer cultural and artistic activities (school concerts, recitals by orchestras and choirs etc.) in the country.         
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